Introduction
Considering the role of grammars as cultural products, influential on the education of women and children of the past, this contribution aims at assessing the extent to which nineteenth-century Spanish women were allowed to enter a community of discourse constituted by grammarians and linguistic codifiers of the vernacular 1 . Following socio-historical lines of study, this new path of exploration intends to give visibility to women as authors and receivers of grammatical discourse and to provide comparative material to previous research in the field, particularly that on eighteenth-century British women grammarians.
The article is organised as follows. In section 2, the search for Spanish nineteenthcentury women grammarians in a wider European framework is justified. Despite the lack of specific studies on the subject, current works on Spanish school grammar textbooks and on the history of women education invite scholars to contribute new approaches. In section 3, school grammars of the eighteenth and nineteenth centuries are Though apparently the particular realm of modern female grammarians constitutes a new and yet scarcely documented path in Spanish Linguistics 2 , the study of potential women codifiers of the language seems to bring together topics of utmost salience for sociolinguists, historical linguists and education scholars, many of whom invite to contribute further insights to the subject.
Grammar as a cultural product seems to have attracted the interest of both Spanish and English academics. The critical analysis of meta-linguistic texts as part of an active ideological project, aimed to validate specific systems of values and beliefs, which will subsequently filter down as part of a national identity, holds a long-standing tradition in 2 There is no particular study on Spanish women grammarians, as far as I know. Ballarín England at least since the 1980s. Historians of the language have insistently searched for alternative histories enriching a monolithic view of language development, which clearly involve the analysis of grammars and other language-codifying books (Crowley 1991: 7; Watts, etc) . Since the 1990s this line of thought has borne witness to a new turn of the screw; grammar writing has ceased to pertain to an exclusively male realm.
Bringing to the fore female authors and audiences, English studies like those by Percy (1994, 2009, 2010) , Tieken-Boon-Boon (2000a , 2000b , Cajka (2003 Cajka ( , 2008 etc.
have not only contributed to give women grammarians their visibility in history, but have also thrown new light upon the history of vernacular language teaching and learning, as well as on gendered education. The field is yet open to further insights which may come up from a comparative stand 3 . Spain has apparently been slower at adopting a similar critical stance towards the historiography of modern grammarbooks 4 . However there is a currently active team of researchers devoted to the study of school grammars of the eighteenth and nineteenth centuries, with a special interest in what they call 'external grammatography' and an explicit focus on ideological issues.
And they also invite scholars to explore Spanish school grammar textbooks in detail for original contributions, reporting on the lack of attention they have been given as minor 3 Tieken-Boon (2000a:11) calls for research aimed to discover whether similar developments were taking place elsewhere: "In the context of who's who in the history of world linguistics it might be worthwhile to investigate whether similar developments were taking place elsewhere". Iversen (2012: 613) likewise states that children's dictionaries have rarely been the object of research and that much work is to be done on women lexicographers. Ballarín (1989: 245) insists on the multiplicity of issues concerning the Spanish history of women education which should be yet addressed. On the need of further investigation on the teaching of the vernacular in Spain, see García Folgado 2005: 9) . On the lack of research devoted to the education of nineteenth century lower class Spanish women, see Pueyo (1989: 27 Consequently, the examination of Spanish women authors and audiences of nineteenth century grammar textbooks seems relevant and called for.
This article is conceived of as a qualitative preliminary approach to the subject, where attention will be given to chronological, geographical and social factors affecting the existence of women as authors and audiences of grammar textbooks. The basis for a comparative English Spanish approach will be established, previous to a second contribution, devoted to seven of these writers 6 .
3. Grammar books as cultural products. The eighteenth and nineteenth centuries
As seen from a lay contemporary standpoint grammars may look inoffensive, objective and unbiased treatises. However, though it is probably true that grammar books have historically undergone a process of de-ideologisation (San Vicente & Calero 2012: 13) , the study of women as authors and audiences of grammar books makes it strictly necessary to consider these texts from a critical point of view, i.e. as cultural products constrained by historical and ideological parameters. This implies shifting the focus of analysis from language books to language users 7 . Under these premises, the idea that 5 García Folgado & Carsten (2012) The process implied different political and cultural overtones. In the case of Spain the noble origin of the vernacular was highlighted through its similitude with the Classical tongue, which gets it re-valued as close to perfect. From the end of the seventeenth century Spanish is perceived as a language qualified for teaching and science writing.
However, it is not until the eighteenth century that the teaching of Spanish as a mother tongue acquires a certain relevance (García Folgado 2005: 12, 24 ).
10 Probably due to the fact that literacy was more a desire than a reality, the expansion of a national language in Spain didn't prove as strong as in other European countries (García Folgado 2005: 35 (Cajka 2008: 192, 220; Del Amo 2009: 10; Iversen 2012: 613) .
Moreover, under these circumstances, there arose an increasing demand of grammar textbooks, which created a potentially profitable market, specially targeted at the ever growing, urban middle classes. Not only did these groups form the bulk of book buyers but they were in search of both greater social acceptance and better jobs. Mastering the vernacular as intended in grammar books would apparently confer social benefits for some and an advantageous money-making for others. In sum, for the purpose of this and similar papers, grammar books are to be considered cultural products of a major and emblematic significance, pursuing more a didactic than a scholarly goal. Their symbolic relevance is furthermore enhanced by the fact that during the eighteenth and nineteenth centuries linguistic, political and cultural ideas formed a close-woven net invading all areas of social organisation (Zamorano, 2012: 64) . Hence, grammars must be analysed as most highly-prestiged instruments at the service of an ordered society, contributing not only to the codification of languages and transmission of knowledge, but most importantly to the shaping of the moral, social and 12 In addition, see various specialised contributions in San Vicente & Calero 2012. 13 The thirst for fixity and order in a language "lost in anarchy" (Medina 1992: 16) seems to be quelled by the creation of the Academy and its codifying purpose. The first The group of a so-called "forgotten group of grammarians" (Cajka 2003) has been the focus of attention of mainly Anglo-speaking researchers interested in the eighteenth century social history of English since the 1990s. Contributions by Linda C. Mitchell, (1988) , Morton (1990 ) Carol Percy (1994 , Smith (1999 ), Ingrid TiekenBoon (2000a , 2000b ), María Rodríguez-Gil (2002 , 2006 Most of these women came from affluent, well-connected families. Fisher, the wife of a printer, would probably be better described as middle class as would Gardiner, the daughter of the local teacher and scientist John Arden. They were all well educated women and shared their professions as mistresses of their schools in urban areas:
14 Elizabeth Elstob's pioneering work on Anglo-Saxon studies does not fall within this group of women authors.
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London, Birmingham, Manchester, Beverly and Carlisle. Some followed that path to generate financial support for themselves and their families (Gardiner, Du Bois), but others, like Fenn, were apparently driven into their careers out of more philanthropic ideals.
As is well known, they carried out their activities in a politically stable eighteenthcentury Britain, a country where education on the vernacular and in the vernacular represented a public issue with solid foundations. Literacy rates especially among the urban middle classes had already achieved comparatively high standards by then 15 , and children and women proved a particular concern of institutional policies, aimed at improving their educational opportunities (Hodson 2007; Hickey 2010: 7) .
Subsequently, grammar textbooks authored by women seem to have been written under the demand of a large reading public. Not only was grammar part of the official educational curricula, but there is solid evidence of the popularity of these particular textbooks largely aimed at a female audience. Rodríguez-Gil (2006) points out that progress in the teaching of English is to be observed parallel to the increase in the number of books offering guide for self-improvement; Percy (2010) suggests that ambitious parents had sufficient interest in their girls' education, both to inspire and to reward some authors; a fact strongly connected to the fast increase in the number of women educators during the last quarter of the eighteenth century (Cajka 2008 ).
Furthermore, quoting Cajka, Percy (2010) indicates that some of the grammars written by women -probably Fisher's, Fenn's , Devis', even Gardiner's-were as popular as some canonical women's novels or more. Finally, as mentioned above, most of these books were reedited well into the following century.
15 According to McInstosh (1998: 24) between 1700-1790 literacy rates remained fairly steady for men, around 60%, while they rose in women from 40% to50%. Recalling several studies on the issue, Kord (2003: 40) The number of potential readers makes it feasible to think that initial grammars of the vernacular language started a commercial interest, a fact which could also apply to female grammars (Rodríguez-Gil 2006 , Watts 2012 . Their authors might well have written their texts for their schools first and then put them out to public sale (Cajka 2008 ). There is evidence that Fisher found a market in Newcastle, London and Leeds (Tieken-Boon 2000a) , that du Bois, "the least grammarian of all" (Cajka 2008 ) was a bestselling author, whereas Fenn profitably marketed her grammars as an introduction to Lowth (Percy 1994: 128) .
Notably enough grammars by female authors were not only popular, but well received and publicly reviewed, which gives an idea of their impact and importance. Fenn's manual received critical success and Devis' was praised for its intellectual worthiness and promotion of serious study as a good precursor to more comprehensive ones (Percy 1994: 126; Cajka 2008: 204) .
Following a practice of eighteenth century authors to readily name their target groups (Hickey 2010: 8) , women grammarians made an explicit mention of their audiences in book titles. Audiences turned increasingly specialised, as in other elementary textbooks, distinguished by age or sex, as observable for example in Devis': For the use of young ladies by a lady (Percy 1994: 123) . Though some of the grammar books may have been aimed at young people of both sexes (as Edwards'), their focus most often fell on girls and young ladies at an elementary level of instruction. In other words, a "novice audience" (Percy 1994: 122) , as represented by daughters (4-15 years old) from affluent families attending these authors' private schools; children whose parents who couldn't afford a governess, but wanted something better than a school; young women preparing to enter the upper society or ladies for whom a grammatical knowledge of English was becoming essentially necessary, but reaped no advantage from English grammars (Cajka 2008: 203) . It is not risky to claim that most learners drew from urban environments, maybe provincial towns with little availability of grammars.
However, a particular concern with the "domestic mother-teacher", as Iversen (2012: 616) labels them, is to be noted. Maternal responsibility had expanded to include formal instruction in such skills as reading and arithmetic (Percy 1994: 127 In this respect a comment on the role of women as "exemplary speakers and auditors of the vernacular" (Brown 2001: 139) , seems justified. According to Brown, in the seventeenth century the ostensible attention to women's educational needs also emerged -at least partially-from a continuing effort to reform religion. Women would act as mediators of the propagation of the Puritan culture and proselytizers within the family 16 .
Though the Puritan zeal was long gone in the 1700s, the seventeenth century emphasis on plainness, traditionally identified with the unlearned or unsophisticated vernacular of women, may still have lingered on. A plain style of women as opposed to that of learned men, foreign and corrupt, was to be enhanced. It was the domestic mother, valuably malleable, who would hand on the purest English to coming generations, as part of a national identity. It may be claimed, therefore, that the instruction of mothers on the vernacular presents a special tinge of expertise and religious backing in England, which might prove of importance in a comparative framework.
Women grammarians are also said to have shared a new emphasis on developing their own methods. Focused on students and their interests, they often built up strategies out of actual experience in their schools 17 (Cajka 2008) . Even though some of the books were based on prior male-authored handbooks 18 , their most immediate goal was apparently to simplify them, lightening the teaching load, to render study easy and useful. Latin-based grammars favoured by male authors proved difficult, inadequate, or 16 "Set against the errant gentleman, the domestic woman represents pure, plain and wholesome English Protestantism mediated through language" (Brown 2001: 139 though not always achieved (Percy 1994: 127, 135; Cajka 2008: 206 (Percy 1994: 136) . Last in this respect, women grammarians insisted on the relevance of making content closer to experience and the surrounding environment. Attention was turned to the familiar, the immediate and the concrete and pictures were given notable importance in some of their schemes (Percy 1994: 125, 131; Rodríguez-Gil 2006; Cajka 2008 ).
In addition to the most immediate goal of female grammarians as mentioned above, their textbooks fulfilled other purposes too. They promoted the idea of the importance of the mother tongue in the female curriculum and would help their audiences to acquire a good command of English, to speak and write properly for everyday purposes and commercial life (Rodríguez-Gil 2006) . According to Hager (2009: 88) , quoting Cajka, this emphasis on expanding the publicly legitimate standard among women meant for authors like Du Bois to give women the power to become independent. Eves' primary goal was similarly the eradication of vulgarity and of social disdain towards women. Notwithstanding the above, researchers also acknowledge that these grammars hint at a more proper balance of social roles or even suggest women's independence of mind. (Cajka 2008: 210) . More precisely, parallel to the invocation of a distinctively female world, limited and concrete, the texts prove that examples get adapted so that they feel more appropriate to women and that too gendered examples are left out or substituted by less biased ones in subsequent editions (Cajka 2008: 197) .
Finally, whilst largely perpetuating dominant ideologies of domesticity and gender identities, researchers highlight the fact that eighteenth century British female grammarians contributed to reinforce the link between women and learning, challenged the stereotype of the ignorant female language user, and covered the gap of a special audience with special needs. Considered as a whole, female grammarians initiated a trend, created a subgenre of elementary education and gained a community of peers (Percy 1994: 129) . In this connection, the conclusion may be drawn that eighteenth century female grammar writing constituted very much a genderlect. No longer referring to variation according to speaker sex, this concept is used to describe heavily 19 Mrs M. C. Edwards' and Mrs Taylor's books constituted brief treatises with scarce examples. Mercy's and Gardiner's were more substantial and Devis' is much praised (Percy 1994 , Cajka 2008 . thought kept limited to a weak bourgeoisie (Ballarín 1989: 20; García Romero 2001; Sole 1988) . Consequently, more liberal ways of thinking and action are only to be found in the periphery of the system and to a very limited extent.
22 See, among others, Ruiz Torres (2008) and Fontana (2008) . 23 See among others, Ballarín (1989: 248) : "No hay necesidad económica que propiciase una mayor instrucción femenina puesto que ni la industria ni la agricultura se encontraban en un nivel de desarrollo que requirieran la instrucción de la mano de obra". According to Ortega (1988) , "foreign travellers were surprised at the low levels of literacy of Spanish young women and the strictness of parental supervision". And well over the turn of the century Baroja famously claimed that "Antes que el obrero y el trabajador, estaban la mujer y el niño más abandonados por la sociedad, sin armas para la lucha por la vida" as quoted by Sole 1990: 77).
clac 632/2015, 240-279 tejada: women as linguistic codifiers 257 two groups during the nineteenth century 27 . Most authors refer to the deficiencies of children elementary education. And all of them insist on the fact that the education of girls and women teachers was never properly addressed. More particularly, official legislation proved inefficient throughout the period, but especially during the first half;
funding was insufficient; female teachers didn't receive any instruction and when they did, it was extremely poor, different from and subordinated to that of males; they obtained low salaries -if at all-, often dependent on the Church or local governments.
Inspired by an active Catholic Church, religious fanaticism also played an important part, as did deeply rooted mentalities, parents' conservative ideology and a lack of awareness, which also blocked the girls' way into schooling. High rates of school absence and drop-out affected girls most, since it was often thought more profitable to educate sons, leaving girls devoted to religion and needling.
It is to be noted that while in Britain education constituted a solid public enterprise, the education of women in Spain didn't seem to prove a State concern. Most Spanish researchers insist on the breach separating official action and reality, particularly concerning girls 28 . There are an overwhelming number of detailed studies on the subject converging to the conclusion that official legislation represented no more than goodwilled projects, and what is more, thought openly or covertly for boys (Del Amo 2009: 9) . This was going to condition the production of grammar books for women and by women, which would then be forced to remain in a peripheral sphere. Later an elementary school for 6-to 9-year-old girls was created in 1883/4, as well as a School for female adult education in 1894 (for women older than 13) and a School of Languages (1884). Subjects were chosen adequate to women in a down-to-earthrevolutionary curriculum, so as to guarantee a good performance at work for the future woman or wife.
More specifically, the AEM responded to the demands of middle class women, who proved to be at once the group most socially subdued and most permeable to education and of the social life of the higher classes, they felt restrained to a domestic sphere, with no activity of their own Ballarín (1989: 252) . On the other hand, the well-known process of impoverishment which had affected the middle classes in the mid century forced women to contribute to the family economy. As prejudice prevented them to go down the social ladder and their education -mirroring that of the aristocracy-did not provide them with any useful knowledge, they would increasingly demand a better instruction to gain access to a worthy career 34 (Ballarín 1989 : 252, Vázquez 2001 Martino 2000: 554) .
The new climate and qualitative change introduced by the AEM probably deserves a more refined assessment, for which a note on its ideological tenets seems imperative.
Revolutionary as it was, the AEM's conception of women remained constrained to the (male) ideological framework of the European bourgeoisie. Women were thought to be at the very base of any intent to reform the country's political and social institutions and to enforce progress. (Váquez 2001:18) . Unambiguously, a new educated woman was needed who would help to create new social beings within the family -the centre of a liberal bourgeois world. They would ideally regenerate their husbands and instruct their children to become better citizens. And this ideology would filter down the AEM's applicants to the AEM teacher training School came from the low middle ranks of society, whereas Cossío stated they stemmed from provincial well-off middle groups.
As for the Elementary School, the examination of entries in the registration book for 1886 confirms that most of the students came from low middle class families, daughters to door-keepers, telegraph clerks, cooks, carpenters, tailors, upholsterers, watchmakers, etc. A smaller number of students had been born into families of a higher status, whose fathers or tutors were registered as lawyers, doctors, architects or dentists. A third group were daughters of widows who apparently wanted a better professional education for their daughters. 34 The education of women had largely been restricted to the teaching of good morals and crafts in a female domestic environment. In addition, prejudice against public education has been reported to affect many middle class sectors, who considered it just adequate for the lower classes (Ortega 1988; García Folgado 2005) .
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This being the case, however, the AEM's resistance to challenge time-honoured institutions shouldn't cloud the fact that for the first time women were recognised a social function and the right to their welfare and independence as agents of economic development for the first time. And this affected not only wives and mothers, but also widows and unmarried females 35 (Pueyo 1989 , Sole 1990 García Romero 2001; Vázquez 2001; del Amo 2009, etc.) .
Before closing this section a key feature must be recalled in a comparative framework.
Though successful and largely influential in the long term, the AEM's ambitious initiatives comprised a peripheral activity for more than thirty years 36 . Geographically and socially-limited, secular and private, it represented a side-line in the global mapping of education. More precisely, as suggested above, the education of women remained a marginal issue to official policies and public perception. In addition, the AEM benefitted just a minority group of the middle classes living in main cities; its influence was particularly strong in Madrid, though also felt in Seville, Valencia and Oviedo AEM's policies became officially discredited and were received with hostility by a majority of conservatives. This created a profound discontent in more progressive sectors of teachers and university professors who determined to go on out of the official sphere to guarantee their independence (Sole 1990; Rabazas 2000: 291; Vázquez 2001: 24) . This marginality suggests that the nineteenth-century activity of woman teachergrammarians under consideration will exhibit a higher degree of invisibility and controversy than in other countries.
Potential author and audience profiles
So far evidence has been provided to believe that most relevant or visible Spanish female grammarians should be searched in the track of this reforming impulse triggered and instantiated by the AEM from the 1870s, precisely the time when a feminisation of instruction has been reported (Ortega 1988; Sole 1989; García Romero 2001; del Amo 2009: 8; etc.) . Though some might argue that the chronological framework of the study should be expanded back in time, -since underprivileged women are known to have been devoted to teaching young girls or children of both sexes at least from the end of the eighteenth century-37 , it is widely acknowledged that during this long span of time1790s-1870s-only a minority of these women had received any kind of education in Spain; at best some training in France (Ballarín 1989: 253) . The fact that these early non-professional women most commonly held a very poor qualification would impair not only their teaching, but even more clearly the kind of materials they might use or produce for their daily activity 38 . Largely devoted to the teaching of good manners and needling and only exceptionally reading and writing, it is difficult to assume that they 37 King Carlos III allowed the creation of (private) schools for girls, up to 5 years old in 1783 (San Román: 2000) . Potential authors, therefore, would be middle class women, trained under new ideological tenets, whose influence was to be expanded slowly throughout the country.
It is likely that their production was probably most fruitful from the late 1880s into the early decades of the twentieth century. And, for reasons that will be explained below, the demand for their work is presumably to be sought in the private realm of female instruction, where the official control of textbooks and the influence of the Academy was not so strong.
Studies ratify that from the 1870s many of the AEM's former students devoted their lives to teaching or teacher training after leaving the institution. There's news that some acted as heads of schools or oriented their careers to private, mostly secular instruction (Sole 1990: 271-2) ; also that they were much involved in the education of women and In addition, scholars confirm an expansion of private schools, usually set up by women from the 1850s. In the late 1860s this type of urban academies apparently multiplied, probably promoted by a liberal change in legal conditions (García Romero). It is also generally recognised that establishments of an innovative nature were created, aimed at the training of women teachers, heads of schools and female instructors (Sole 1990:163) . And yet others set up to attend the demand of illiterate working women or middle class young ladies, for whom there were very scarce official institutions. It appears reasonable to think, hence, that AEM's graduates were among this group of business owners. Last in this catalogue, the sphere of influence of the new "intellectuals" expanded to official pre-elementary children schools, most of them ruled and managed solely by women, as legally enhanced 41 .
Consequently, from the last quarter of the nineteenth century, women educated in a new sensitivity may have felt the need to write grammar-related books for the following audiences: children of both sexes at a pre-elementary, elementary -and more rarely secondary-level of instruction; girls in particular; female teachers; mothers, who were in charge of the primary instruction of girls in a domestic environment (Ortega 1988);
and poorly instructed female adults, a target group increasingly demanding in provincial towns well into the twentieth century (Sole 1990: 118-9, 138; Flecha 1996 published by non-university male-teachers -often clerics (Calero 2010: 81; García Folgado 2005: 38) . As expected, the production of school grammar books observed a notable increase during 1860-1890, given the fact that grammar was part of the curriculum at all levels of instruction (Medina 1992; Calero 2010: 80 Ballarín et al. (2000: 359) seem to prove this trend.
Following this line of thought, it may be the case that titles including an overt mention of girls would not only increase from the 1870s, but also comprise a specific, if only partial, selection of contents, parallel to those in books for boys. Similarly, it is conceivable that some differences may be found between male and female-authored books in this connection.
Very little is known about explicit attention to mothers by grammarians and it is still to be confirmed that mothers became a target audience of female writers. Evidence has proved that mother-teachers were openly aimed at in two early male-authored books - The present selection of 24 entries required a wide -and, thus, debatable-interpretation of the concept of grammar as a subject. Considering both sociolinguistic factors and the traditional definition of grammar as "the Art to properly speak and write", the inventory of records was decided to include not only books explicitly labelled as grammars, but also simplified, even rudimentary, books aimed to teach how to read and write, others devoted to the art of writing, and even practical guides to correspondence. In this connection, beginner's books and practical guides seem to prevail. As conjectured, future research should also comprise the revision of all-in-one books for children and girls, where grammar could be devoted some space. Reading books (and official catalogues of grammatical topics to be covered in exams) were excluded, if only provisionally 47 .
As brought up above, women production seems to increase in number and consistency at the turn of the century, earlier works being apparently simplified primers. Finally, this preliminary overview merely reveals that grammar textbooks written by women during the nineteenth century followed a long-standing practice of didacticism, a path already well-trodden by male authors since the late eighteenth century.
Apparently straightforward and succinct, they kept limited to elementary levels of instruction, where creativity or theoretical reflection was largely out of place; and most importantly they were scarce in number and difficult to trace. It is to be noted that, however meagre, the number of publications clearly increases during the first quarter of the twentieth century.
Our list is as follows:
Grammar-related works written by Spanish females 1800-1900 In comparative terms, the activity of Spanish female grammarians cannot be traced further back than the 1870s without risk of a distorted picture. The rise of a new group of intellectual women-teachers largely promoted by the AEM seems to stand out as a determining social parameter.
It is the peripheral nature of these women's activity, as compared to that of their British counterparts, which seems most noteworthy. Almost till the turn of the century women did not constitute a serious concern for educational authorities. The long-standing high rates of female illiteracy impaired both the existence of a large readership of grammarrelated texts and the public reception and reviewing of published works. No commercial interest seems, thus, to tinge the Spanish female production. Centralising policies, intertwined with the presence of an obstructive Church and a Language Academy seem to further block the reception of the works under consideration, which would be largely relegated and discredited.
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As for the profile of female authors, they would belong to a weakened middle class rank of society, closer to skilled workers than to aristocratic philanthropic or well-off circles.
During the nineteenth century they would pursue their activity on a reduced number of main cities and preferably in private and secular environments, where the control of textbooks proved weaker and a pragmatic ideology prevailed.
Their audiences' profiles seem restricted to elementary school children, female teachers, mother-teachers and illiterate women. Consequently, basic works of a didactic rather than a scholarly character were produced, though more substantial grammar books seem to emerge at the turn of the century. However, no pretension of comprehensiveness is observed.
Though as products of a male, moderate and bourgeois feminism no radical innovations are to be expected, nevertheless their proposals must be qualitatively appreciated in as much as they contributed to reinforce the links between women and learning in a particularly thorny ground as is the teaching of the vernacular.
A preliminary list of authors and titles is offered in section 4. However, more research needs to be undertaken on individual authors and the further recognition of unidentified authors, writing anonymously or under a pseudonym. Future studies should also address a quantitative and qualitative mapping of male-and female-authored grammarbooks. Similarly, a qualitative review of basic guides and grammar-material included in all-in-one books as compared with more substantial manuals might prove illuminating.
There's abundant room for the examination of books' contents. The books' degree of dependence on those officially released by the Academy should be assessed, as well as their greater or lower extent of accommodation to a female audience. Examples should be addressed from both a linguistic and a cultural point of view, as critically relevant for the construction of gender identities. The degree of innovation allowed in grammar textbooks as opposed to books devoted to the teaching of other subjects also deserves further attention. Last, but not least, further work is needed on possible innovations of women grammarians regarding teaching methods.
